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1. [FLBIC

IAE(1990 FLAKE), I —nr v & HLIC, AEREFEICBO THASER AT TH (Content and
Language Integrated Learning, AT CLIL) |2 K ARENKANAITONTETC\D, CLIL &1, %
BEPRFEOBERETIZT —~2FEH T2 2m L, NEMEE BESEOEMNES, FEAxL,
BE Sy omn bz RIS 5 #4715 (Coyle,Hood & Marsh2010) T %, CLIL O #ix, NE

(Content), Z7#& (Communication), /% (Cognition), W /(L% (Community) &9 4
OBEEITIR - T, FHEAICNE « i - BM 28R, REHT200810H 0, 2o 2 AU T 2
LIk, MAENRBEOEIR L BT O THD (JEEM 2011, BB 2018), LA L. CLIL ®~
TATIE, BT L FEEOWRWEZ L5 ST &5 RERIOREN RSN THRWEE b H D, -,
CLIL T o NARITRRAMNCEEL <, BRI D Z EN TSN, FEEO BESE L LK
WG, O NEDORBAML L LEDOMIZX v v TR EEND, ZORDRIL L E BIESFEL LD
NI R EDL DO iEE 725, £ 2T, A%F T, CLIL [ZESWTHFINZAAR
EREICBI AT A AD v a v EMTTHEIEICED, ACOFDORHC TEE ] BEDXHICHEE-
TWNWDDOM, FREFEEN HE] Z2IRODIT-OICEDL IR TAXy 7+ —1TF 1 7 (Scaffolding ;
RGET) ] BT TCWLDNEBZET HHDTH D, HEIT AL E I < WSINE O BE OB
AW ONNCT 5 Z LT, CLIL OFETHRWVFOZERIE L7200 —D>OFHNY 27T 5,

2. ROHR
CLIL TIINRFHSE L S E A2 ED D 9 2T, 7F A NEOHM TN A THEREROHEN & 7HH D
KFENZNZTFET T2 L2, iz L7 (dialogic teaching) # HALL TV % (Llinares,
Morton, and Whittaker, 2012: 63-70) , Z Z T& 2 xtaf & 1%, A OB, 57~ %% O SE il (Initiation)
WZxt L CTFEEENISE (Response) L., FEHEDEZCATENCHA N7 4 — F3> 7 (Feedback) 3
%, IRF HE LI AREFT O L0 255, Lo LAIZIE, ZEro0ERAFEFEE2IRLB O
0 ThIE, MEHTEM T T, FEHEOEZLEREL VD, BHEAHHAIE L, BRBROER
O HED L VMM EM LR T A0 ERH D & S D (Dalton-Puffer, 2007: 118)
BRI CLIL OFZEICE W T ED L 5 @R R b 2 MW TR, R a — " 27 —ZI2 X
DO TN T 5 (Dalton-Puffer, 2007; Llinares et al., 2012; Méller, 2017) . 51 2 IX Dalton-Puffer
(2007: 93-126) Tid, AEEE (9&5H) THAFH 255 CLIL 7 7 X 2 5 G Zim o B O fiH &
FELTND, fRE LT, BEINLDOEM TR OZ N >TeDITFEELFZNLIEMT, 9% 2 HDTEH
D GELSHSE D BH 2B S 250OmREE N2 E LT HEMT TEREICE > T\,
Flo, FEHEBCAOOEE T v ALHHAI TV O SEIZD 32 X5 RO EB &5 A 258



OEMITIFEEAEBEIN o729, A UL CLIL#R#D a— X A5 —% %4387 L7z Llinares et
al. (2012:71) TI&, FEEONEBMCSZTEEE LIRS 2555 TR Z 2 0 TIER <0 Bl
BHENS R TEDO L) RSN MNENEEZ, O UDHERL, 20X 5 extafizE < X 5§
IATB LRI S > TV D LI LT D, 20X 512 CLIL O#dE - 8 7 ot 2 2% B Li-kF
e LCE, BRLO X5 TN & 7B OXEEZ ot LI R L0, FEEBRLOXY - =%
T IN—T T — 7 Zktg b UT2454T (Tsuchiya, 2016, 2017) & A5 5 X 51272 - T\ 5, £72, Nikula,
Dalton-Puffer, Llinares, and Lorenzo (2016) (%. CLIL IZEBF 2% AN E L SEOHE et
DI, Y ¥ 2T AOMBN THRHMOERIZOWTHRHET HLERH D LB TN 5,
CLIL #5236 % 244 2 Zifi O ik A 754 L 7= Morton (2012: 298) Tik, WAL SHEEZVNICHAT D
DEV D BT OWTHEATDOE 2 1%, HARIFRBRCIE £ O FEREBRICE SN TR Y, gtk Sniz=b o
TP LML T D, CLIL ©7 7 A& Y3 2 HEIE, HRICSHFRZEM A2 A1 L, 1537
K RETHZLICL > T, NALSHEERANICESZEEAEETHaIa=r—vay - A%
NADRD HiLDH (Urmeneta and Walsh, 2017), 413, il & FEEROXERICINZ T, FHEFR L
OXFEE, 1V ¥ 2 T AOERSLHEAOBERSE, LVREAWEBLENDIFREED, NE L SEORA 2
T 272D L 72 HEEMOFREEAM, ik, BESLHONCL TV RERSH D, &I TAEE
TiE, CLIL ¥EDOF THAINSIMULIET 4 A D v a v a2 L, WnIZBEORILERZE > & LT
WD DM, D Uik B OE#RE EDHL M Lz,

3. AEBOME

AREEIL, [P Poverty ER5OMAE]] TE : Education Z(F | TA : Assistance in need HI. D7z
DB TC : Cooperation & Communication [#fl) & %f5%) TE : Environment B2 &5 55D
W& % & AT2 TPEACE 71 77 A (W55 2009) 125\ b0 Th b, AEEIL [PEACE] OHE
KEO—BRL LT, ERL-MIBT D TEROEIN] 27—~ LTV HIFH T & L, 20184
JED 10 A~ 2 23S iz 16 B3 L L THEM S iz, ofdgid, HRREEO—>TH LM
T7VADYTT LARDERLIRDUSOW TN THER LK, =T LA R THER LIZER O FRE
ZoFiR L, FERICS I LAROBRZ R T D72 OITEH L T DHEREERTHL T A MAY
— =0 B EOBURLTEENZ DWW T OFE LB W RIAT 72T 4 A By v a VEVG Th D, BINE 1T6#
[E57E & TEFE A REE & 42 AAGE LR EHE (84) T, MU TA THLY U THE DT 7 &7 iEREE
FE EIREFME DT A ATy a ANV SHEBEE1LANBE L, T4 Ay a s iies
A8k, AL EAITV, REFEME L BEED BT A & CEHEE R E R 6| BIEEE N T
WZEMZ LY, BENEOELEXIB ol e 825 b L0 LR Lo 21T 72,
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DIFAENS | A NAE—I =072 [T LARONI@NR ] S0 )EZITHONT, TAR
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BEZRD 2 R Y3 T 2 LTz, BRMZREEIOR S OFJEIZIE, LT LI Rb0nH 5 2 L
Hinkipolz,

<EWHRZ >TFEBFOBEMRAEZNT 572D FRHENFE LLEEEZDN VST SEVMZIZD, 20

20, BOIRLIEV T2, HEmD BRI ENED Z L2205,
<FH> FEEBFIZH LWERELCZATZDICHIA LY, FEENGE L EICHELZY 35,
<HWOES>TFEFOEMICHBEIZSE LD, HVObE o135, BEICHELZ LTS,
<UL > BN EXE - TEEHFICHOT 0, B30 T5, NN L O & FIEN
LORH D, BEOEELEZRT,

4-3 HBERICKD FTIURZ VTV T DGEOEIL

ABEIOT 4 ATy a AZBNT, WVEWIEEFEBI ETHHEY, HEE GEERE) ICAA vF
LB A b7z, FEFEEZBFET SMMO2EE 72 BITEE L) b2 O % W2 23 2l pRLE
BT, XUV ONWEIATT A ATy arRA LV NeFERLENL, X7 T, 28155 T
FTEIIHRE L, CLIL T, U7 73—« 7 7a—F 3 RIS T\, FEERRF->TVnD
BEEFERT. 77 7 n U —EDOAX VAN - U7 SRS U CTHAMZERICHIAT 2 &0 )
Z 25 ThD (Garcia, Bartlett, and Kleifgen, 2007), & D 2L 72 FIEE L THEIT LN TWDDOMN k
T VAT — 7 (translanguaging) T# 5 (Nikula and Moore, 2019), =— K+ 2 A v F
7 TCIEFELE U THETOZHENLEE OB, FEEHHAYFEEE L S Tw5 (Lin, 2015) 23, CLIL (2
BHDINTIVR TG —D 0 7%, HERCH Y 2T 5T A L OBLENS, BIESHEOES, NE
P, BB O AR T 72 DITARAY, FHRAYIC - EE OREE & IR S3E41E 3 % (Coyle et al., 2010:
15-16) &L &Nb, SRIALNFZEFIT, 23— F A v F o Z72HMLT, HENFT R T4 —
VU OGERNLIEEE XD, TORNTUACTUF—T T OK, BAETELT A ATy a v
DREE ST, EORRITITENE TR TV FEELRET DL 0 ICR o7 Z & e LTRDS
i,
4-4 HERDEEIZHDE—T

F 4 ATy a I BEIOMNS, THEETIZE D 2 THETIRE D) VI BSIFEL an
o, EBICEI &L [~ZAFEIEI D) LWIHEAB L TELT, BEENRIINL &b, EHE R
ELRNBREEFF> TV, FEIDEEICERICAY ZERNWZ & T, FHELLIZASTZ D Tilim
EEVH L, BEEZRODZE VI ERBICOR N>R S 5, TOHEMTIE, BE L TN
BHELBZTWRNDIT TIERNWI L 2FHEORFNOHAIY | FEHEOH EMHAEE LW EW
FYENRH ST THLZ ENH LN ERoT, o, FEHEMTRSIERDB R O, ©LA%
NEFHAL, BRHICEANEZAD L) RGZAINT 22 L2 0N T TNWDLZ ERHLMNER ST,
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